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Summary of researh 
   The present study in the context of its purpose ( the effect of the use of 

the programmed teaching strategy in achieving the basic skill in 

mathematics with a learner of the primary stage) tries to answer on the 

following questions:  

Main question: 

    Does the programmed instructional strategy for achieving basic math 

skills for a primary stage learner have an effect? 

Are there any statistically significant differences between the programmed 

teaching method and the classical method in achieving basic math skills in 

an undergraduate apprentice? 

Are there any statistically significant differences between the programmed 

teaching method and the classical method in the achievement of basic 

mathematical competence in an apprentice in second primary cycle? 

On the basis of these questions and following a practical study,tested the 

following hypotheses: 

The main hypothesism: 

   The use df the programmed teaching strategy on the basic realization in 

mathematics with an apprentice of the primary stage . 

Secondary hypothesis: 

   There are stratistically significant differences between the programmed 

teaching method and the classical method in achieving basic mathematical 

competence in primary education . 

There are stratistically significant differences between the programmed 

teaching method and the classical method in the achievement of 

mathematical competence in mathematics for an apprentice in the second 

cycle of primary school. 

The aim of the theoretical study is to ascertain the effect of the use of 

the prodrammed instruction strategy in the achievement of basic 

mathematical competence ,and to what extent there are stratistically 

significant differences between the method. the programmed teaching and 

the classical method followed by the Algerian school on all levels of the 

primary stage, ranging from a problem that relates cognitive skills in the 

context of the use of knowledge in order to confront different situation, 

but from the use of an educational program as a personal unit of 

cultivation, and let the teacher acquire the truths according to his special 

rhythm, and if this program is in thecapacity to assist the students in the 

goal of achieving a better understanding of the dynamic relationships 

existing between the elements of the educational situation therefore co;e to 

q bqsic skill? 

Personal teaching was studied as an introduction to programmed 

instruction and then to touch the element of food and the main skills in 

mathematics learning, so she devoted the study in the context of 



comparative theory, its meaning ,its principales and characteristics as well 

as its evaluation . 

But that practical study:  

   Supported the quantitive data study for the applicaation of statistical 

systems suitable and consistent with the nature of the object, the study was 

done on a category of 292 students selected in a significant way 

Whereas we found statistically significant differences between the 

programmed learning method and the classical one in the achievement of a 

basic mathematical skill in an undergraduate apprentice as well as 

statistically significant differences in 'an apprentice in the first primary 

cycle, and the statistically significant differences between the programmed 

method and the classical one in the achievement of the basic mathematical 

competence of a fourth-year apprentice of the second primary cycle, on 

the other hand he does not exist statistically significant differences 

between the programmed and conventional methods of achieving a basic 

skill in mathematics with an apprentice in the fifth year of the second 

cycle  

    The importance of this study is discover the effectiveness of the use of 

the programmed teaching strategy in assisting the apprentice in the 

acquisition of more complicated skills in mathematics from his learning 

about situations that have a sense inside and outside the classroom.  
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