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Présentation de la revue

"AFKAR wa AFFAK" est une revue trimestrielle publiée par I'université
Alger2, Abou El Kacem Saad Allah en acces libre et en versions, ¢lectronique
et papier. Ouverte aux contributions scientifiques innovantes et originales,
de haut niveau, en sciences humaines et sociales et en lettres et langues
¢trangeres. Les langues d’expression sont principalement, I’anglais, 1’arabe
et le frangais. Depuis sa création, en 2011, elle s’inscrit dans une démarche
d’internationalisation des travaux algériens et regionaux en sciences
humaines et sociales et en Lettres et langues, et de réception des travaux
issus d’autres spheres et traditions de recherche dans les domaines
mentionneés.

La revue a comme objectif de mener des réflexions eépistemologiques sur les
sciences sociales, tout en traitant les questions d’actualites scientifiques et
socictales. Les axes de recherche que la revue entend soutenir privilegient
les travaux se fondant sur des démarches empiriques susceptibles
d’engendrer des retombées sur les connaissances théoriques et
I’enseignement, specialises ou transdisciplinaires, a dimension mondiale et

régionale ou a dimension locale et nationale.

Les publications sont évaluées et selectionnees selon les criteres
academiques de rigueur scientifique, de clarte du cadrage theorique et
methodologique, de la validite des corpus traites et des approches adoptees,
de loriginalite et de I'innovation de l'analyse ainsi que la qualite de

rédaction.

Pour d’amples informations sur les regles de rédaction et de
soumission des articles, priére de télécharger les documents

diffusés sur le site:

https: // Www.asip.cerist.dz/ en/PresentationRevue/221
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Présentation du numéro

Professeur Said Boumaiza
Directeur de I'Université d'Alger 2, Abul-Qasim Sadd Allah
Directeur de la revue

Les articles publies dans le present numero s’inscrivent dans la ligne
editoriale suivie par notre revue depuis sa création en 2011. De la lecture
du sommaire, les lecteurs peuvent se rendre compte que les contributions
sclectionnées permettent de construire une lecture transversale des
questions socictales au coeur des changements et transformations sociales en
cours dans la socicte algerienne. Les donnces exposces et les analyses
developpées sont le fruit de la mobilisation de I'investigation sociologique,
I’analyse psychologique, la recherche historique et arch¢ologique, la critique
littéraire, I’ ¢évaluation pédagogique et I’analyse démographique.

Ainsi pensée, la configuration thématique des articles de la présente livraison
offre I’opportunité d’acces aux données et aux analyses sur des questions de
societé regroupées en cing axes thématiques.

Objet du premier axe, la numeérisation est traitée dans une perspective
d’évaluation des premiceres expériences de sa mise en ceuvre. Le lancement
de I’enseignement a distance par I'utilisation des plates-formes numériques,
l'effet de 1'évaluation en ligne sur l'anxicte et la participation des etudiants
au cours d’enseignement de Il’anglais comme langue étrangere,
I'introduction de I’administration électronique dans la gestion des
collectivités locales et le fonctionnement des sites web des bibliotheques
universitaires ont fait I'objet d’enquétes de terrain realisées au niveau
d’Alger, de Bordj Bou Arreridj et au niveau de cinq universites
representatives de la repartition géographique de la carte universitaire en

Algérie.

Segment de la numerisation, [Dutilisation des technologies de
communication dans I’enseignement est traitée dans deux articles. Le
premier est consacre a l’analyse du niveau d’adhésion des etudiants a
Iutilisation de la technique de sous-titrage dans I’enseignement des langues
¢trangeres dans I’apprentissage d’une langue étrangere. Quant au second
article, son auteur propose une relecture d’un échantillon de travaux
universitaires représentatifs de la littérature produite sur I'impact des
dessins animeés et des chansons diffusés par la television sur le langage de

I’enfant en age prescolaire.
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La prise en charge des questions d’actualit¢ a couvert ¢galement des
problématiques posces par I’évolution de I’Algerie a un pays d’eémigration
et d’immigration. L’¢tude de I'intégration des travailleurs ¢trangers dans le
marché¢ de travail algerien et la production du discours rapporte dans la
construction discursive autour du voile islamique ont fait ’objet d’une
enquéte sociocconomique nationale et d’une analyse de discours des
articles publiés par le quotidien Le Monde entre 2014 et 2016.

Tout en traduisant le souci de réflexion constante sur les nouvelles
thématiques de I’¢volution de la socic¢té algérienne, une partie importante
des contributions du présent numéro traitent des questions sociétales
devenues désormais une priorité de la contribution de notre revue au debat
académique sur la socicte algerienne. Dans cadre, la relation entre
I'attachement  aux directives religieuses sur la vie de couple et la
compatibilite entre les ¢poux, les rites de mariage dans la societe Mozabite
a Ghardaia, les fondamentaux et les contraintes de développement d'une
culture de la citoyennete dans la socicte algerienne, la realite et les
mecanismes d’activation de la participation politique en Algerie et le role
du soutien familial dans le fonctionnement psychologique chez les patients
atteints des affections cutanées constituent des indicateurs de la construction
d’un ordre de priorité. Les auteurs des contributions citees développent des
reflexions critiques et exposent les résultats d’analyse des données

empiriques.

Devenu une composante du socle de la ligne éditoriale de notre revue,
I'intérét pour I’etude des thematiques socictales a integre la réflexion sur les
problematiques de I’enseignement et de I’éducation comme des champs
disciplinaires dans lesquelles on peut observer I’évolution du débat
académique dans une perspective de reproduction sociale. Ceci explique que
les questions relatives a Deffet la qualite de D'espace physique des
¢tablissements d’enseignement secondaire en Algerie comme facteur
d’interprétation du classement des lycées, le role de I’enseignement par
competences en education physique et sportive dans la motivation de
reussite, Le role des activités sportives dans la prevention et le traitement
de la toxicomanie chez les jeunes, le role du Bonheur psychologique dans la
gestion de la motivation d’apprentissage chez les ¢leves, la place des valeurs
organisationnelles dans entreprise algerienne et la question de la croissance
démographique et la révolution urbaine ont fait I'objet de nouvelles

réflexions.

Ayant fait I’objet de publication constante donnant lieu a une accumulation
de connaissances scientifiques, cet intérét pour les thématiques sociétales
nécessite désormais une réflexion d’ordre épistémologique. C’est dans cette
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perspective que s’inscrit la publication d’un texte sur I’évolution de la
sociologie des organisations a la sociologie des conventions. La construction
de cette accumulation doit tenir compte de I’histoire de la constitution de la
societe ce qui explique I'importance accordée a la publication des articles
sur I’histoire de I’Algerie depuis I’antiquite a nos jours.

Dans ce cadre, I’¢tude de du patrimoine civilisation el et archeologique a fait
I’objet des articles sur

la participation de la flotte navale algerienne aux guerres ottomane- Russo-
grecque (1769-1825), la pratique rituelle de I'avulsion dentaire chez les
habitants de 1’¢pipaléeolithique et du neolithique du Maghreb, les tabulae a
cavités de la Numidie, le role des sultans Mamalouk en Inde le
developpement de I'architecture islamique (603-933 AH/1206-1526 AD),
I”’évolution du mouvement de peuplement et I'é¢tablissement de colonies
dans le Maghreb ancien, et la pratique médicale chez les romains d’apres les
sources antiques ont fait l'objet de recherches documentaires et
d’investigation archeologiques.

La critique litteraire est ¢galement présente dans ce nouveau numéro.
I'utilisation de Dapproche styliste dans une oceuvre poctique est
experimentee dans la critique de I’ ouvrage du pocte algerienne Fahima
Touil consacre a la gloire de la ville de Beyrouth.
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Abstract
Online assessment has become increasingly popular in the field of education,
including EFL instruction. While online assessment offers many advantages, such
as increased flexibility and efficiency, concerns have been raised about its potential

negative impact on EFL students' anxiety and engagement. Anxiety and
engagement are critical factors in language learning and assessment, and they have
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been found to affect students' performance, motivation, and language
development. This paper presents a critical review of the literature on the effect of
online assessment on EFL students' anxiety and engagement. The paper examines
conflicting views and prior research on this topic and presents an analysis of the key
themes and findings. It also proposes recommendations for future research and
practice. Overall, this paper highlights the importance of careful consideration of
the pedagogical implications of online assessment, including the need for clear
instructions and support, a balance of assessment methods, and an engaging and
interactive learning environment.

Keywords: online assessment; anxiety; engagement; EFL students; pedagogical
implications

Résumé

L'évaluation en ligne est devenue de plus en plus populaire dans le domaine de
l'¢ducation, y compris dans I'enseignement de l'anglais langue é¢trangere. Bien que
I'évaluation en ligne offre de nombreux avantages, tels qu'une flexibilite et une
efficacité plus accrues, des inqui¢tudes ont ¢té soulevees quant a son impact négatif
potentiel sur l'anxié¢té et l'engagement des étudiants de ’ALE. L'anxiété et
l'engagement sont des facteurs critiques dans l'apprentissage et I'évaluation des
langues, et il a ¢té démontré qu'ils affectent les performances, la motivation et le
développement linguistique des ¢tudiants. Cet article présente une analyse critique
de la littérature sur I'effet de I'évaluation en ligne sur l'anxiéte et I'engagement des
¢tudiants de PALE. Il examine les points de vue contradictoires et les recherches
antérieures sur ce sujet et présente une analyse des principaux themes et résultats.
Il propose ¢galement des recommandations pour les futures recherches et
pratiques. Dans l'ensemble, cet article souligne l'importance de considérer
attentivement les implications pédagogiques de I'évaluation en ligne, y compris la
neécessite d'instructions et d’un soutien clair, d'un équilibre entre les méthodes
d'¢valuation et d'un environnement d'apprentissage engageant et interactif.

Mots-clés: évaluation en ligne; anxiété; engagement; étudiants de I’'ALE;
implications pédagogiques.

Introduction

In recent years, the use of online assessment has become increasingly
prevalent in the field of education, including English as a Foreign Language
(EFL) instruction. This trend has been driven by a variety of factors,
including advances in technology, increased access to the Internet, and the
need for flexible and efficient assessment methods, mainly in the post
COVID-19 pandemic. Although online assessment has many potential
advantages, concerns have been raised about its impact on EFL students'
anxiety and engagement.
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Anxiety and engagement are critical factors in language learning and
assessment. Anxiety has been found to have a detrimental effect on students'
performance, motivation, and engagement in language learning and
assessment, while engagement is key to language development and academic
success. Therefore, it is important to investigate the impact of online
assessment on EFL students' anxiety and engagement to understand the
potential benefits and drawbacks of this mode of assessment.

In essence, this paper attempts to consider the key themes, findings, and
debates in the literature on the effect of online assessment on EFL students'
anxiety and engagement, and the implications for best practices in language
learning and assessment. This research objective requires reviewing and
synthesizing existing studies on online assessment in EFL instruction,
examining the different perspectives on the benefits and drawbacks of this
technology. The findings of this critical review could inform the
development of a more comprehensive understanding of the impact of
online assessment on EFL students' anxiety and engagement, as well as
contribute to our understanding of the potential benefits and challenges of
this mode of assessment in EFL instruction. It can equally offer guidance for
future research and practice in this area.

1. Literature review
The first step of this research work is to provide a brief definition and

overview of key concepts.

1.1 Defining online assessment

The use of online assessment has been extensively studied in the literature,
and various benefits and challenges have been identified. Weleschu & Dyjur
(2019) define online assessment as the use of digital technologies and
internet-based platforms to evaluate student learning, providing an efficient
and flexible approach to evaluate student knowledge, skills, and
performance. They explain that online assessments can take many forms,
including quizzes, exams, assignments, and other activities that are
completed and submitted online. In fact, the growing demand for online
assessment has emerged in response to the need to meet the changing
demands of modern education, such as accessibility, efficiency, and
flexibility (Ndibalema, 2021).

Though many authors acknowledge the importance of online assessment in
the teaching/learning process, they highlight the potential challenges to

ensure quality and fairness, including security issues, the rapid transition to
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online learning, and the need for new approaches to assessment (Barbosa &
Garcia, 2005; Su, 2020). Therefore, there is agreement that careful planning and
design are necessary to ensure that online assessments are reliable, valid, and
fair (Weleschu & Dyjur, 2019), and to address potential challenges such as higher
levels of anxiety and reduced student engagement and motivation (Ndibalema,
2021; Su, 2020).

1.2 Defining EFL Students’ Anxiety
EFL students' anxiety is a specific type of anxiety that is experienced by
students learning English as a foreign language. It is often defined as a feeling
of unease or apprehension that is related to the use or learning of the foreign
language. EFL students' anxiety can manifest in different ways, such as fear
of speaking, writing, or reading in English, or feeling overwhelmed or
insecure about their language skills (Horwitz et al, 1986). Most studies suggest
that EFL students' anxiety is a complex phenomenon resulting from
personal, social, and educational factors. It can have a negative impact on
students' language learning and performance, and thus, it is considered
imperative for teachers and educators to understand and address EFL
students' anxiety in the classroom. Recently, the shift towards online
learning and assessment has particularly introduced new challenges for EFL
students. Numerous studies have investigated the connection between
online assessment and EFL learners' anxiety levels, with results that are

rather mixed.

1.3 Defining students’ engagement

Student engagement is a multifaceted concept that includes students'
cognitive, behavioural, and emotional involvement in the learning process.
It refers to the extent to which students actively and meaningfully take part
in their own learning, including their participation rate, level of interest,
and motivation to learn (Axelson & Arend, 2010). According to research, student
engagement is a dynamic process influenced by a variety of factors such as
teaching methods, course content, teacher-student relationships and
interactions, and the learning conditions in the classroom (Fredricks et al., 2004).
It is commonly assumed that student engagement leads to positive learning
outcomes such as improved academic performance, increased motivation,
and higher retention rates. Nevertheless, online assessment has been found
to have conflicting influences on students’ engagement in the learning
process.
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To sum up, there is a need for further research on the relationship between
online assessment and student anxiety and engagement in language learning.
This paper aims to address this gap by gathering insights of from different
educators and researchers and considering existing studies in the field. The
findings can be used to create online assessment strategies that would
promote engagement and reduce anxiety levels. Ultimately, this research is
hoped to enhance evidence-based practices that lead to quality education in
the EFL context.

2. Results presentation

Online assessment has become a well spread method of evaluating students’
performance and understanding of course material. Though numerous
advantages are attributed to this method, there is concern that it may lead
to increased anxiety and decreased engagement among students, especially
in the case of EFL students. Many studies have investigated the relationship
between online assessment and EFL learners' anxiety and engagement, and
the findings have been not been conclusive.

2.1 Online assessment increases EFL students' anxiety
Online assessment is becoming more prevalent in language education, and
while it has many potential benefits, some studies have shown that it may
increase EFL students' anxiety levels. Many factors contribute to this
phenomenon. A common factor that may conduce to increased anxiety
during online assessment is the perceived difficulty or unfamiliarity of the
technology itself and the limited access to a reliable Internet connection or
suitable devices for taking the test. In this context, Ahmad & Khan (2022)
found that many students experienced test anxiety in virtual English
language exams due to technical issues, lack of familiarity with the online
platform, and concerns about cheating. Woldeab & Brothen (2019) add that
online exams, particularly those administered with the use of online
proctoring tools, where high surveillance and monitoring prevail, can
increase students' anxiety levels, explaining that “the general wariness of
technology combined with students’ fear of testing makes online proctored
exams very difficult for some students, in particular those who already
exhibit trait anxiety” (pp.8-9).

The authors also note that the lack of face-to-face interaction with
instructors and the lack of immediate feedback in online 1earning
environments can further exacerbate feelings of isolation and anxiety among

students. For their part, Hillard et al (2020) report that students experience
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anxiety when assigned an online collaborative project that they had to
complete as part of their course assessment. They explain that online
assessment increased anxiety levels in students in what relates to their own
performance, their group members' performance, and the impact of
assessment on their overall grade. Dawadi (2022) found similarly that the
students experienced high levels of test pressure and anxiety due to factors
such as the importance of the test for their future prospects and the limited
opportunities to retake the test.

In short, online assessment has many potential benefits in language
education, yet it may increase EFL students' anxiety levels. Factors such as
perceived difficulty with technology, lack of interaction and feedback, and
limited opportunities to retake the test may cause increased anxiety.

2.2 Online assessment reduces EFL students' anxiety
Though research on online assessment and its impact on EFL students'
anxiety is relatively limited, some studies suggest that online assessment can
reduce EFL students' anxiety levels. For example, Boukhentache (2022)
noted in a study conducted in Algeria that online assessment was associated
with lower levels of anxiety among EFL students because of its flexibility of
time and space. The author explained that online assessment can provide a
more relaxed testing environment for students because of the ease of use of
online assessment at home and not undergoing the pressure of taking the
exam in the classroom. Besides, in a study conducted in Iran, Dastjerdi &
Fatemeh (2021) found that “online assessments had a significant effect in

reducing students' anxiety and boosting their motivation” (p. 77).

Stowell & Bennett (2010) equally contended that students in the online
testing condition performed better on the exams and reported lower levels
of test anxiety compared to those in the paper-based testing condition. The
authors argued that this may be because online testing grants students a sense
of control over the testing process. Students can take online exams at a time
and place that is convenient for them, and they can review their answers
before submitting their responses. Moreover, students can be in a more
relaxed testing environment, which may help not only reduce their anxiety
levels, but also improve their exam performance. Other researchers
exposed the factors leading to reduced levels of anxiety during online
assessment, such as the perceived usefulness of online assessments, or the
perceptions of the fairness of the assessments.
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In conclusion, some studies maintain that online assessment can increase EFL
students' anxiety levels, whereas other studies contend that online
assessment can reduce anxiety by offering convenient, flexible, and
comfortable testing conditions for students. In addition, online assessment
may equip students with better control over the assessment process and offer
more time and opportunities to prepare for the assessment, which can
reduce anxiety.

2.3 Online assessment reduces EFL students' engagement
Online assessment is becoming increasingly popular in EFL classrooms, but
some studies suggest that it may reduce students' engagement in the learning
process. Accordingly, these studies reported lower levels of engagement in

online assessment compared to traditional assessment due to many reasons.

In an article published on Chalky Papers (2023, February 21), the author discusses
the issue of lack of student engagement in online learning environments,
which has become more prominent due to the COVID-19 pandemic. The
author argues that the lack of face-to-face interaction and the difficulty of
building a sense of community in online classes can contribute to decreased
student engagement. In addition, while exploring students’ experiences
with online assessments, Khan & Khan (2019) found that students generally
“do not understand the usefulness of the transition to online assessments” (p.
673), and they preferred online assessments to traditional paper-based
assessments due to their convenience and flexibility.

Students equally appreciated the immediate feedback and the ability to
revisit assessments after submission. However, the study found that
technical difficulties and limited time to complete assessments were
challenges associated with online assessments. Additionally, some students
expressed concerns about the validity and reliability of online assessments,
and the potential for cheating. Similarly, Beleulmi (2022) posits that "It is
challenging to develop appropriate methods of students’ engagement in
online environment because this latter does not really guarantee students’
interaction and collaborative learning." (p.57). Beleulmi’s study revealed that
some students lacked motivation and did not participate fully in online
assessments, which affected their academic performance.

To conclude, while some studies suggest that online assessment can reduce
EFL students' anxiety levels, other studies suggest that it may reduce
students' engagement in the learning process. The lack of immediate
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interaction, personalised feedback, social interaction and collaboration, as
well as technical problems, and the pressure of limited time may all add to
students' low engagement in online assessment.

2.4 Online assessment increases EFL students' engagement
Online assessment is becoming increasingly popular in EFL classrooms due
to its convenience and flexibility. Some studies suggest that it may reduce
EFL students' engagement; however, there are also studies that suggest it

can increase or encourage engagement.

Hillman (2021), for instance, reports that online quizzes can have a positive
effect on student engagement because they provide students with regular
feedback on their progress; they encourage them to engage more actively
with the course materials, as well as to stay motivated and focused on their
learning goals. Regular feedback, the author explains, allows students to
monitor their own learning and identify their strengths and weaknesses. The
design and implementation of online quizzes, such as the frequency and
timing of quizzes, the types of questions used, and the availability of
feedback, can all affect student engagement.

Likewise, Sebbah, (2021) investigated EFL students' perceptions of
continuous formative assessment in a blended learning writing class. The
study found that the students had positive perceptions of continuous
formative assessment which was seen as helpful for improving their writing
skills and providing feedback on their progress “claiming that this assessment
method provided them with adequate monitoring, and continuous
scaffolding and honed their engagement in the learning process” (p. 309). The
author maintains that considering students’ preferences for feedback
delivery, such as the use of rubrics, audio feedback, and peer feedback gives
appropriate support to help students engage with the assessment process
successfully.

Likewise, Beauchamp & Monk (2021) suggest that optional assessments can
have a positive impact on student engagement and perceptions of online
learning. They found that students who chose to complete optional
assessments reported higher levels of engagement, more positive
perceptions of online learning, and lower levels of stress compared to those
who did not complete optional assessments.

It is also important to note that Fitriyah & Jannah (2021) believe that online
assessments can have a positive effect in EFL classrooms by improving the
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quality of feedback and increasing student motivation and autonomy. The
authors highlight the importance of addressing technical difficulties and
concerns about the validity and reliability of online assessments to ensure
that this assessment format is practical and reliable.

In other words, though some studies suggest that online assessment can
reduce EFL students' engagement, many other studies suggest that it can
increase or encourage engagement. The use of continuous formative
assessment, regular feedback, optional online assessments, and considering
students’ feedback preferences may all contribute to students' increased
engagement in online assessment. Therefore, it is crucial for instructors to
be aware of these factors and to support and guide students during online
assessment to minimize anxiety and promote engagement for successful

lcarning outcomes.

3. Results discussion
The reviewed literature on the impact of online assessment on EFL students’
anxiety and engagement has revealed opposing views that can, nevertheless,
enlighten our understanding and future practices in the teaching/learning
process.

3.1 The Effect of Online Assessment on EFL Students'
Anxiety

Online assessment in language education has been found to have both
positive and negative effects on EFL students' anxiety levels. On the positive
side, online assessment offers flexibility and convenience to learners, as they
can take the assessment at a time and place that suits them. This can reduce
the pressure on EFL learners, who may be anxious about taking an
assessment in a traditional classroom setting. Additionally, online
assessment can offer immediate feedback to learners, which can help to
reduce anxiety by giving learners a clear understanding of their strengths and
weaknesses, and can help them feel more confident in their abilities.
Furthermore, with online assessment students may gain more control over
the testing process and more time and opportunities to prepare for the

assessment, which can reduce anxiety.

Thus, there is ample evidence to suggest that online assessment can help
reduce EFL students' anxiety. This constitutes a considerable development
in the field of language learning, as it is likely to make testing less stressful
and more beneficial for students.
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Nonetheless, technological difficulties such as Internet connectivity issues or
problems with the online platform, and the lack of familiarity with the
testing platform can cause anxiety. Another potential negative impact of
online assessment on EFL anxiety is related to the lack of interaction and
support from instructors. In traditional classroom settings, instructors can
support and guide students before and after the assessment. However, with
online assessments, EFL learners may feel more isolated and unsupported,
which can increase their anxiety levels. Anxiety may also emerge when there
are concerns about validity and reliability of the assessments, such as in the
case of cheating.

Furthermore, a fact that is often overlooked by many authors is that students'
anxiety levels may vary according on their individual characteristics and
learning contexts. Students may experience different forms and levels of
anxiety during online assessment, depending in their confidence in their
language skills and their familiarity with the online platforms. It follows that
teachers and educators should take steps to ensure that students have access
to the necessary resources and support to help reduce their anxiety and make
the online assessment experience as positive as possible.

Opverall, it is important to recognize that online assessment can have
different effects on student anxiety and that multiple factors are at play. The
literature suggests that providing clear instructions, varied opportunities for
practice, and familiarizing students with online assessment methods can help
alleviate anxiety. In addition, factors such as the perceived usefulness and
fairness of online assessments can influence EFL students' anxiety levels. It
is important that educators and institutions consider these factors when
designing and implementing online assessments for EFL students, in order
to minimize their anxiety and maximize their learning outcomes. More
research is needed, though, to better understand the complex relationship
between online assessment and EFL students’ anxiety and to develop
effective strategies for reducing anxiety in online assessment contexts.

3.2 The effect of online assessment on EFL students'
engagement
The topic of online assessment and its impact on EFL students' engagement
is complex and controversial, with studies showing mixed results. Based on
the studies reviewed, it appears that online assessment has the potential to
both increase and reduce EFL students’ engagement levels.
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On the one hand, online assessment can suggest more interactive and
engaging tasks through continuous formative assessment or optional
assessments, which can help students stay motivated and engaged in their
learning. One of the main arguments supporting the use of online assessment
is that it can provide a more dynamic learning experience by incorporating
interactive activities, and immediate feedback, which can meet students’
preferences and enhance their interest and involvement. Furthermore,
online assessment can offer a more flexible and personalized approach,
where students can monitor their own progress, thus encouraging not only
their engagement and participation but also their autonomy.

On the other hand, online assessment reduces EFL students’ engagement
levels. The lack of face-to-face interaction students are used to have with
teachers in traditional assessment causes students to be less motivated.
Besides, the lack of social interaction and support that the classroom
generally offers is likely to add to these students’ disengagement. The
absence of immediate and personal feedback may as well contribute to
students' lower levels of engagement in online assessment.

Some students may feel disengaged or unmotivated by online assessment
practices that lack relevance to their learning goals, mainly that this type of
assessment does not offer them opportunities for collaborative learning. It is
equally noteworthy that contextual factors also play an important role in
online assessment. For example, the availability of technology, the level of
access to reliable Internet connectivity, and the availability of support
systems for online learning can all impact the engagement levels of EFL
students. Moreover, the individual characteristics and learning contexts of
students are crucial too. For example, students who are already highly
motivated and engaged in their learning may respond positively to online
assessment, while those who struggle with self-directed learning may

require additional support and guidance to preserve their engagement.

In conclusion, online assessment may increase EFL students' engagement
through interactive, collaborative, and engaging tasks, without neglecting
individualised support. However, educators should carefully design and
implement online assessment that aligns with students' learning goals and
interests. Furthermore, it is important to consider students’ individual,
cultural, and contextual factors. By so doing, educators can have a clearer
insight on the impact of online assessment on EFL students, and can develop
more effective strategies for supporting their learning and engagement.
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Further research is needed to better understand the relationship between
online assessment and EFL students' engagement if better learning outcomes
are to be attained.

3.3 Main Findings and Pedagogical Implications

The studies reviewed suggest that online assessment can have both positive
and negative effects on EFL students' anxiety and engagement. On the one
side, online assessment can ensure a more flexible and comfortable testing
environment, with engaging and interactive tasks that can enhance students'
motivation and engagement in the learning process. On the other side, some
students may experience increased anxiety due to technical difficulties or
lack of familiarity with the testing platform, and may feel disengaged or
unmotivated by online assessments that are perceived as difficult or lacking
in relevance to their learning goals and study preferences.

Educators should carefully design and implement online assessments that
take into consideration students’ individual differences and learning
contexts, and to supply them with necessary support and resources to help
reduce anxiety and promote engagement in the online assessment process.
With such a personalized approach to online assessment, educators can
ensure that EFL students feel comfortable, motivated, and engaged in the

learning process.

On the basis of the reviewed studies and resulting findings, there are several
pedagogical implications that can be drawn for educators using online

assessment in EFL contexts:

- Use multimedia-based assessment to enhance engagement and
motivation in EFL students. By providing interactive and engaging
assessment tasks, educators can help to promote a more engaging

and interactive learning experience for students.

- Develop more effective and equitable approaches to assessment in

online and remote learning environments (Woldeab & Brothen, 2019).

- Use online assessment as a tool for formative assessment and
feedback, rather than solely for summative assessment. By providing
frequent and constructive feedback to students, educators can help
to promote a more positive and engaging learning experience, and
help students to stay motivated and engaged in the learning process
(Sebbah, 2021).
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- Design assessment tasks and use flexible assessment approaches that are
relevant and engaging to EFL students' learning experiences, goals
and interests. By so doing, educators can help to promote engagement
and motivation in the learning process (Annamalai et al, 2022).

- Provide students with clear instructions and guidelines for online
assessment, and familiarize them with the testing platform before the
assessment. By doing so, educators can help to reduce anxiety and
promote a more confident and comfortable testing experience (Ahmad
& Khan, 2022).

- Use different techniques to enhance student engagement, such as
creating interactive assessments, encouraging student collaboration,
communicating regularly with students, and creating a supportive and
engaging online learning environment (Beleulmi, 2022).

- Implement strategies to prevent academic dishonesty, such as the use
of plagiarism detection software and proctoring services. And most
importantly, offer teachers training and support to ensure they have
the necessary skills and knowledge to design and implement
efficacious online assessments (Ndibalema, 2021).

Further research is needed to better understand the relationship between
online assessment and EFL students' anxiety and engagement, and to develop
constructive strategies for alleviating anxiety and promoting engagement in

online assessment contexts.

Conclusion

In conclusion, the selected studies suggest that online assessment has both
positive and negative effects on EFL students' anxiety and engagement. On
the one hand, online assessment can provide a more flexible and efficient
testing environment, increase engagement through interactive activities,
and grant students more control over their learning process. On the other
hand, online assessment can intensify anxiety as a result of technical issues,
unclear instructions, and a lack of face-to-face interaction with the teacher,
and can lead to lower engagement rates in some students. In order to take
advantage from online assessment while avoiding its negative effects, it is
important to give students clear instructions and support and apply a variety
of assessment methods. It is similarly significant to create an engaging and
interactive learning environment where students are actively involved.

Teachers should also be aware of EFL students’ different needs and
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preferences and they should be adequately trained for this challenging

assessment method. The findings of this review highlight equally the need

for further research on the effect of online assessment on EFL students'

anxiety and engagement. Ultimately, the use of online assessment in EFL

instruction should be guiclecl by careful consideration of its pedagogical

implications so as to alleviate students’ anxiety and level up their

engagement for better learning outcomes.
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